Peer Response G oups

The purpose of this session is to explore sone possibilities of working with
revising and editing groups by experiencing sone activities.

Whenever you want students to work in groups, you need to begin with sone

i ntroductory activities which help students get started working together
effectively. To help us do this today, let's try working on this puzzle in pairs
first.

[Editorls Note: Distribute copies of the handout entitled "Mental Flexibility
Puzzle," a word puzzle in which offers unusual diagrans that represent common
phrases. Pair off participants or |l et them choose a partner. After they work for
awhil e, have pairs join to formfoursones to finish as much as they can. If tine
permts, go over the puzzle and |l et people give clues to correct answers so that
everyone has all the answers by the end of the work tine.]

For the rest of this session let's operate under sone assunptions. Let's assune
the foll owi ng about the groups you have set up in your room

A. Heterogeneous groups of mxed skills, abilities, and behaviors

B. 3-5 students

C. Have been taught how to work together and why they should

D. Have worked together enough to trust each other and are willing to share and
hel p each ot her

E. Students know your rul es and expectations

F. Group nenbers are seated together physically

G In general, groups are working well

What we are going to focus on today are call ed response groups, groups that work
together to hel p each other revise and edit.

If we want students to respond effectively and really hel p each other conpose,
we have to teach them how to do so. One approach that seens to help is to

di stingui sh between revising and editing and to have students focus on these
separately at least at first.

Drafting

To make this workshop real, we need to do sone witing so we will have sonething
to revise and edit. But first we need to do some prewiting. For this activity
you need to choose a partner, but only one person. And you need paper and a
penci | .

Di rections:

* I will give one partner a sinmple sketch. Your task is to give the
directions for drawing this sketch which isbeing drawn.



* The other person is to draw based on the directions. The drawer nay not
ask any questi ons.

* The person giving directions my not | ook at the sketch
* VWhen done, conpare
* Exchange roles and | will give you a new sketch.

In class you woul d want students to descri be what happened and why. They coul d
make up sone rules for witing good directions. You could then have them nake a
list of directions for getting fromthe classroomto sonmeplace in the building.
They woul d share these. You might even have students test themto see if they
work. All of this could be prewiting for a major task. One assignnment woul d he
to pretend that they are going to give a party and everyone in class is invited.
But since only a few people know where they live, they have to include the
directions to their hone. Since all the people will be conm ng from schoo
because it's an after-school party, they are to use the school as a starting
point. Students can usually begin in class, but nost need to do sone research or
get help fromparents. It is a good idea to have maps around and to give thema
day or two to collect the details they need.

For our purposes here today, you are to wite the directions for getting from
your school to sone specific |ocation. Your hone is okay or you can choose
anot her spot. However, it has to be a place which requires the maki ng of at
least 5 turns. Also, please wite in prose form do not make a list.

Revi si ng

One of the best points about this assignment is that it has an interesting
possibility for revision. Wen students think their rough drafts are sufficient,
they can be put into groups of 3 or 4. One person reads his/her directions; the
listeners draw maps. Then they conpare results and determi ne where the
directions becone unclear. Let's see how well you did. Rejoin your foursonme. One
person reads and others draw. Then share. Continue until everyone has read. You
will want to note that this activity forces everyone to focus on the content.
You can't correct nmechanics to any extent because you don't see the other
papers. By draw ng naps the student witer can quickly see where the directions
are clear and where they go awmy. |If geographic directions and nmap drawi ng are
beyond your students, then have themwite directions for doing sonething such
as tying a shoe, peeling an orange, or popping popcorn and then have ot her
peopl e act out or actually performthe action.

For our purposes, we are going to take this idea one step further. Your task now
is to explain to the rest of us how to teach a conposition activity or

assignment that has really worked well for you in the past. However, your tinme
is limted so choose sonething you can tell about in one or two paragraphs. To
hel p you think of your best idea, you mght want to try sonme clustering. As soon
as you have an idea, you can begin witing you explanation. Use prose to tell us
how to teach this I esson or sinmple unit.

One of the nost effective ways to teach students how to revise and edit in snal
groups is to use a 3 stage sequence:

1. You nodel for the class what is supposed to take pl ace.

2. Then have one group denpnstrate while the others watch. D scuss what
happened and how to nake the conments nore hel pful

3. Then have each small group practice.



When you want to hel p students focus on revision and content, have them share
orally. Do not let themtrade papers. To nodel revising, you could ask students
to listen very closely to a sanple, such as the one bel ow, and then ask sone of
the sane ki nds of questions that you want themto ask.

Sanpl e: Leave the school and go right. Keep going around the curve. You will
pass a large brick house with the nane EAKIN in front. Keep going. Be sure to
stop when you get to M Confort Road. After two nore mles, turn. My house is
the | ast one.

The next stage is to have a group denonstrate revising. To do this, you night
want to try a fishbow approach. Sel ect one group to denbnstrate while the rest
of the class observes. Renmi nd the denpnstration group to concentrate on the
content. Take turns reading and giving responses. Gve themthe instructions
that the witer my jot notes while others respond, but that's all. They are not
to defend, but they are to listen carefully when others respond. They nust al so
listen well when others read. When the group is done, have the observers point
out what hel ped the group work well and what hindered them Al so, have them
repeat the kinds of coments that were nost hel pful

The next step is to have students practice revising in their own snall groups.
As they do this, you nust circulate, |isten, prod, and praise. Keep in mnd that
you are trying to teach themhow to revise. At this point the process is nore

i nportant than the result. For our purposes today, let's try a sinple response
strategy which is called PQP. To do this, one person reads. Each listener then
does three things. First the listener offers prai se about some aspect of the
content. Then the |listener asks a question about sone part of the paper or sone
factor related to the conposing process that went on. Finally, the |istener

of fers one suggestion for polishing the content - praise, question, polishing
suggesti on. When finished with one reader's paper, another person reads and so
on until everyone has had a chance to read.

Keep in mnd that revising groups usually help students find problens, but they
may be nuch | ess beneficial in helping people fix what's off track. Listen to

t he groups. Look for consistent problenms. Teach a mni-lesson on howto fix
probl em spots. This is an excellent time to denonstrate how you revise. Think
al oud while you revise on the overhead.

Denonstrate readi ng al oud repeatedly to nmake sure revisions don't create other
nmuddl es and errors. This is also a good tinme to teach them some comon revising
strategi es such as drawi ng arrows and nunberi ng sentences. Papers which are
bei ng revised ought to be nessy and students need to know that.

There are lots of variations on this general structure. Here are sone ot her
possibilities:

Use ot her questions that make nore sense to your students or fit the materia
they are currently witing.

A Gradual 'y introduce questions through teacher nodeling foll owed by group
application.
B. Have students practice revising in pairs before they try in larger groups.



C. Have students formul ate sone questions about their work that they want the
group to answer.

D. Encourage students to focus on only one aspect of the paper, such as
organi zation or an effective opening.

E. Have students conplete a yes-no response sheet about the papers,
especially if you noted specific problens in rough drafts.

F. Before students revise, have themcreate a criteria sheet as a class. Then
groups can use this to guide their revising work.

G Assign roles to group menbers appropriate to revision (i.e., one to check

organi zation, another to check coherence, another to check sufficiency of
support or detail, etc.)

H. Have students create senmantic maps while they listen. It would al so be
possible for a witer to give the group a partial graphic organizer and have
themfill in the details as they listen

Once the group has met for revising, then the witers need to rework the papers.
At this point you as the teacher need to enphasize that witers own their own
papers and are responsible for deciding whether to accept or reject the advice
they have received. This is inportant for two reasons. First, if students fee
that they nust act on all the advice they receive then they may feel that the
paper is no longer theirs. Wen this happens, notivation declines. Second, each
witer rmust be ultimately responsible for his or her own work.

This is especially inmportant if the group or a group nenber gives the witer
sone poor advice which the witer accepts and uses. It is not uncommon to
encounter a situation in which you mark a paper down for sone reason and the
witer says this is unfair because he/she was follow ng the advice of a group
nmenber. Witers need to know that this is not an excuse they can use. They nust
understand that using or disregarding advice is their decision

Let's take just a few minutes and give you a chance to nake any changes in your
papers that you wish to make. You are wel come to renunber sentences if that wll
hel p or draw arrows or use asterisks for inserts.

[Editorts Note: In the workshop, allow about 5-10 m nutes for revising.]
Editing

When witers have revised sufficiently and have produced a readabl e copy of the
paper, they are ready to edit. This is the tinme for physically sharing papers
and passing them around. To teach students how to edit, you could use the sane
basi ¢ structure of teacher nodeling foll owed by group denmonstration and

di scussi on before having groups practice on their own. The najor difference is
that this time the work nust be shared visually although it can al so be shared
orally. For the teacher nodeling, you could use an overhead transparency of a
paper or Xerox copies for everyone. The fishbow technique usually works better
if the observers have copies of the papers and if the group exam nes the papers
one at a tine.

Editing may be nore effective if the editors have to do sonething to the papers.
For exanple, students may be asked to draw heavy bl ack slash marks after each
sentence to check for conplete sentences between. They may trace capital letters
with red felt tip pens to check for unnecessary capitals. They can use

hi ghl i ghter pens to mark each punctuation mark. Long stretches with no

hi ghl i ghting often signals missing punctuation. It would al so be possible to



have writers nmark their own papers in these ways before sharing with their
editing groups. To see how this works, let's try sone sinple strategi es on your
papers even though they have not been extensively revised and recopi ed. For now
just draw in slash marks at the ends of sentences and circle each punctuation
mark. |If possible, use a different witing inplenment to do this so that the
mar ki ngs stand out clearly.

Today we are going to practice editing by using a checklist.
[Editorts Note: Several such check lists are available in the literature.]

Wil e students edit, you nust be an active observer. Listen for conmmon

nm sconceptions and | ook for patterns of error. Use this as the basis for mni-
| essons for the whole class or small groups. During editing sessions, be sure
that students have access to reference materials. Denonstrate how and when to
use them encourage their use, and expect students to use them

Editing, of course, is a very conplex activity. There is so nuch to | ook for
You m ght want to consider focusing on only one itemat first and build up to
nore. You can even assign different responsibilities to each group nember.
Rotate the roles periodically. Checklists are especially good for editing. This
could be a pre-prepared list or a list posted in the roomand added to as the
year progresses or a list in each student's folder. You could even have a

conti nuous checklist for the whole year that shows a record of each edited

pi ece.

Addi ti onal Suggestions

During both revising and editing, the issue of |oss of ownership can be a
problem This is particularly true if you or students mark on the papers. Here
are some suggested options for dealing with this problem

* Let the students deci de whether or not you and/or their group nemnbers nay
mark on the papers.

* Edit only a copy which everyone knows is not a final copy, such as

* One witten on every other line

* One where each sentence begins on a new |line

* One witten in pencil when all finals are witten in ink

* Conputer printouts if the witer knows that the original is saved on disk
as is - one on which the words "rough draft" have been witten in ink at the top
* Use post-it notes to mark problem spots

* Mark only in the left margin, using a check mark to indicate that the |ine
* Cont ai ns a probl em

*

Use pencil for marking so the author can readily erase marks

As part of revising and editing, have students experinent with a variety of
revising and editing strategies. Wen they come to you with questions, ask them
what strategies they have already tried and what were the results. Keep in mnd
that by hel ping others, students will l[earn nore about their own witing
processes. However, the goal is independence. W do not want students to becone
totally dependent upon the group. Neverthel ess, the group's feedback is useful
Just sinmply learning to speak the | anguage of conposing is val uable.

How do you notivate students to revise and edit? Wen students are excited about
what they are witing, confident about thenselves as witers, and intent upon
produci ng their best work because it will be seen by real readers, they are much



nore likely to revise and edit willingly. As |long as they see the task as
not hi ng nore than just another school assignnent, they are likely to resist. Not
every paper is worth revising and not every revised paper is worth editing. Wen
possi bl e, give students sone control over these activities. Teach students how
to revise and edit and reward them for engaging in these activities even when
the results aren't nuch better. Keep in mnd that any paper, no matter how
poorly done, nmay be little nore than a shadow of the effort and | earning that
actual ly occurred during the production.
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